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Snarestone CE (A) Primary School 
‘Participate, excel, take pride!’ 

 

PHONICS & EARLY READING 

Our Vision: 

As a community, we are working together to ensure educational excellence underpinned by our 

Christian ethos and values, enabling all to live a rich and abundant life and to achieve their full 

potential. Each individual should leave us fully prepared for the next stage of their life. 

(Reflecting John 10:10) 

Jesus said, ‘I have come to give life – life in all its fullness.’ 

 

The teaching of phonics and early reading at Snarestone Primary School is of the highest priority. We are 

committed to ensuring that every child will learn to read, regardless of ability, need or background. Giving 

pupils the key skills in English, enables them to access material in all curriculum areas, and provides a 

foundation for their learning throughout their school career and beyond. 

We are committed to inspiring every child to be excited about books and 

motivated to read for pleasure. 

Intent 

At the Snarestone Primary School, we intend: 

• for every child to be a reader 

• for early readers to have the skills to decode words in order to be 

able to read fluently 

• for children to understand what they have read 

• for children to respond with curiosity about what they and others have read 

• for children to become enthusiastic and motivated to read for pleasure 

• to develop children’s confidence in reading a wide variety of genres and text types 

• to develop children’s knowledge of a wide range of authors and illustrators 



 

Implementation 

Phonics 

At the Snarestone Primary School, we implement: 

• A consistent, systematic high quality, whole school approach to teaching phonics which begins 

almost immediately as children enter Reception and is carried through until at least the point 

where children can read almost all words fluently. The AnimaPhonics programme is used in its 

entirety from Reception until the end of Year 2, composing of nine units (one per term). 

• Daily, morning lessons to ensure phonics teaching is prioritised. These follow the AnimaPhonics 

structure of revise – teach – practise – apply. Through the programme, children are immersed in a 

variety of activities to learn new sounds, practise letter formation and to build up a bank of tricky 

words which we call Rainbow Words. 

• A clear progression through the programme so children are taught from the simple to the more 

complex grapheme-phoneme correspondences and high frequency words.  

• Opportunities to review and revise learning daily, weekly and across terms and years is included in 

order to move learning into children’s long term memory.  

• Planned opportunities throughout the curriculum to extend phonics teaching and learning beyond 

‘dedicated phonics time’. Consequently, learning is applied, reinforced and relevant connections 

are identified for the children.  

• Teaching in whole class groups in Reception, Year 1 and Year 2. 

• Ongoing formative assessment to ensure every child’s phonics provision is clearly matched to their 

ability. This will result in the swift identification of those experiencing difficulty enabling 

intervention to occur. 

• Intervention offering immediate additional practice for those children who are identified as not 

keeping up with their peers. Identified children will take part in regular, short intervention groups 

with a focus on pre-teaching and overlearning. This is aimed at building confidence and successfully 

retaining what they have learnt, e.g. through additional practice, precision teaching etc. 

• Other forms of assessment include: 

▪ Summative assessments (each half term) 

▪ Phonic Screening Check practice 

▪ Data analysis (each term following data check points) 

▪ Pupil progress meetings (each term following data check points) 

▪ Data analysis of the Year 1 Phonics Screening Check which is responded to with 

adjustments to planning and teaching. 

• Monitoring of teaching and learning to ensure phonics is of high quality and consistent across the 

school. 



• A supportive learning environment, with displays and table prompts showing sounds and Rainbow 

Words accompanied by recognisable images that are consistent across year groups. 

• Regular staff training to develop subject knowledge, confidence and ensure phonics teaching and 

learning is consistent across the school. 

 

Early Reading  

At Snarestone Primary School, we implement: 

• Story time, when the children are read aloud to on a daily basis in every year group. This is for the 

children’s enjoyment with the main aim of motivating them to read for pleasure. Additionally, it will 

develop their knowledge and confidence to discuss a wide range of authors, illustrators, variety of 

text types and genres. There is a reading spine in place for each year group, which features 

carefully-selected high-quality texts to be read aloud. 

• Regular opportunities for children to read to adults in school. Across the school, all children will 

read to an adult at least once every week through individual and/or group reading practice 

sessions. Every class will have a ‘Readers List’ containing the names of children requiring additional 

practice. Adults in every class are aware that every second counts and if there is any spare time, 

they can access the list and read with the children. 

• English planning that is linked, inspired and supported by high quality, engaging and relevant texts. 

Stories form the basis for weekly continuous provision in Reception. 

• A structured reading system. This consists of: 

o ‘Books for learning’ that are fully decodable books from a range of reading schemes to 

introduce a wide variety of literature. They are organised in groups that match, as closely 

as possible, the sounds and words each child is currently learning. The children should be 

able to decode the words by sounding out and blending, and not by using the pictures. A 

child will keep their book for learning for a week with the intention of reading it daily to 

develop fluency and pace. 

o ‘Books for Sharing’ that are aimed at developing and inspiring a love of reading through 

the shared experience of reading together. These books contain sounds and tricky words 

that do not match those the children are currently learning so they are not expected to be 

able to decode them. The book for sharing can be changed regularly. 

o ‘Books for Bedtime’ that are high-quality picture books which the children take home on a 

weekly basis with the purpose of being read to at home to encourage and promote a love 

of reading. 

 

 

 

 



The discrete teaching of reading: 

• In Reception and Year 1, children begin to learn the skills of comprehension through group or 

whole-class story time through engagement in the text with the teacher. 

• From Year 2, children take part in whole-class reading practice sessions, with a specific focus on the 

skills of vocabulary, inference, prediction, explanation, retrieval, summarising (VIPERS). 

• A range of regular events to engage pupils with the joy and wonder of a wide range of text types so 

they are confident, enthused and motivated to read for pleasure. Events include World Book Day, 

visiting authors, competitions, ‘Picture Book World Cup’, ‘Reading Wizard’ books and reading 

challenges. 

• A supportive learning environment with inviting book areas so children have access to engaging 

books. 

• Monitoring of the planning, teaching and assessment to ensure reading is of high quality and 

consistent across the school.  

• Ongoing formative assessment of every child during their weekly read with an adult will ensure 

their reading book is clearly matched to their ability, and their comprehension skills are developing. 

• There are guidelines in place for how adults in school should hear children read 1:1 (see 

appendices). 

 

Parents as Partners 

Research has repeatedly shown that parental involvement in their child’s reading is a more powerful force 

than other family background variables, such as social class, family size and level of parental education. We 

recognise and value the important role parents play in education as they know their child best. 

Consequently, we encourage parents to engage in an active partnership with the school. Parents have the 

opportunity to attend phonics and reading workshops at school to gain further insight into how they are 

taught and how they can support their child. In Reception, they receive an early reading pack, with 

information on supporting their child’s reading development at home. Every week, parents receive 

information containing focus sounds and words from the week’s learning. Parents are expected to read 

with their children at least three times a week (although daily is encouraged), complete the phonics home 

learning task and their comments are welcomed in the home reading diaries. 

 

 

 

 

 



Impact 

At Snarestone Primary School, the impact is seen through: 

• Internal monitoring including learning walks, lesson observations, pupil discussions, whole school 

moderation, book and planning scrutiny. This will ensure teaching, learning and assessment is of 

high quality and consistent across the school. 

• Pupils commenting on a love of reading during pupil discussions. 

• External moderation of phonics and reading. This provides an external quality assurance and 

validation of our teacher assessments.  

• Ongoing tracking and assessment which enables formative and summative assessment to be 

recorded. Leadership and class teachers analyse the data to review the attainment and progress of 

individual and key groups of children. Any children who are not on track to make expected progress 

are tracked during pupil progress meetings that are held each term following data checkpoints. 

• Rapid, effective support for children in danger of falling behind or those experiencing significant 

difficulty, to enable them to keep up. 

 

  



Anima Phonics Progression 

 

Reception 

Unit 1: 

 

 

 

 



Unit 2: 

 

 

 

 

 

 

 

 

 



Unit 3: 

 

 

 

 

 

 

 

 



Year 1 

Unit 4: 
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Year 2 

Unit 7: 

 

 

 

 

 

 



Unit 8: 

 

 

 

 

 

 

 

 



Unit 9: 

 

 

 

 

 

 

 



                          1:1 Reading with a child 

 

When you read with a child, it is really important that it’s a two-way process and both adult and child have 

a chance to speak. 

Here are some examples of the types of comments you could make. It’s not an exhaustive list, but it should 

give you some ideas! 

It is also useful to use the VIPERS language that is used in whole-class reading sessions: 

Vocabulary          Infer          Predict          Explain          Retrieve          Summarise 

 

When a child has a new book: 

• What do you think (move to the word ‘predict’ as soon as you can) this might be about? 

• What kinds of books do you like? 

• What information can you see on the cover? (try and use the word ‘retrieve’) 

• What can you work out from the cover? (introduce the word ‘infer’) 

When a child is part-way into a book: 

• What can you tell me about this book? 

• Can you tell me what has happened so far? (can start to use the word ‘summarise’) 

• Is this book fiction or non-fiction? 

• Tell me about __________ (a character). Would you like to be friends with him/her? Why? (try to 

use the word ‘infer’) 

• Does the book remind you of anything else you’ve read? 

As the child is reading: 

• If a child struggles with a word, let them attempt it. If they still struggle, refer them to the phoneme 

mat. Ask them if they can find any digraphs/trigraphs and read those first. Then ask for the initial 

sound of the word and start to blend. You might need to model this process a few times. 

• Be careful not to jump in and correct a child too quickly; they may be able to self-correct which is 

an important skill. 

• Discuss vocabulary, especially words that you think might be new to a child. Give them a brief 

explanation of the word. At the end of the session, revisit the word and ask if they can remember 

the meaning. 

• With some children, refer to punctuation used – ask why the author has used that punctuation and 

how he helps you to read. 

• Why do you think the author has used this word? How does it make you feel? (use the word 

‘explain’). 

• What do you think this character will do next? (‘predict’) What clues are there in the book to make 

you think this? (‘infer’) 

• Use echo reading strategies with some extracts. Ensure the child is matching your intonation and 

pace, and tracking words as they are read (e.g. use finger/ruler/lollipop stick to track words). 

At the end of a session: 

• Praise the child on what they have done, but try to be specific so rather than “Good reading”, 

comment on the skills they have used (e.g. “You decoded words well today” or “You showed me 

you can predict using clues from the text”). 

• If you feel that the book is too hard or too easy for a child, be sure to change their level if 

necessary.  

• It is also fine for a child to change a book because they are not finding it interesting. 


